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Summary of inspection findings

1.

Governors provide suitable support and challenge to leaders. Governors verify leaders’ detailed
reports by visiting the school frequently and monitor the progress of the school’s development plan.
Leaders are experienced, understand their responsibilities and carry these out consistently well.
They promote pupils’ wellbeing through the effective implementation of suitable policies and
procedures. Leaders ensure that parents are kept well informed of their child’s progress both
through frequent written reports and an online portal which is continuously updated.

Leaders ensure that pupils have a clear understanding of the school’s values. This fosters pupils’
understanding of the importance of respecting other pupils and staff and of taking responsibility for
their own behaviour. The personal, social, health and economic (PSHE) curriculum is carefully
planned to provide appropriate sequencing of lessons and content so that it meets pupils’ needs.
This helps pupils to understand different faiths and traditions and supports an inclusive, caring
community.

Teachers provide opportunities for pupils to make good progress in all subjects. Pupils are confident
communicators and express their views with clarity. Teachers have secure subject knowledge and
use a range of effective teaching methods to help pupils deepen their knowledge and
understanding. Teachers manage lesson time well and most lessons are planned carefully. However,
teachers do not always fully take into account pupils’ prior attainment and needs when planning
learning. This means that in some lessons, pupils’ progress is limited because activities are not
sufficiently well matched to their needs.

Boarding accommodation is secure and of a suitable standard. Boarding staff are well trained and
provide boarders with care and support. Boarders have a wide range of activities to suit their
interests and have sufficient free time to relax and socialise. They are supported well in their studies
by staff and appreciate the support of other boarders in the house communities.

Leaders identify pupils whose attendance is falling below expected levels promptly and take suitable
action to support them and liaise with their parents. The school’s attendance policy did not
reference the requirement to notify the local authority of prolonged pupil iliness although this
communication was embedded in practice. The policy was corrected before the end of the
inspection.

Leaders in the junior school have implemented targeted initiatives in order to improve pupils’
behaviour during recreational play time. They give pupils choices about how they play and provide a
wide range of resources for them to use. Staff have undergone specialist training to support pupils in
engaging fully and productively with the options open to them. Pupils in different year groups play
together within a cohesive school community, characterised by warm relationships with their peers.
As a result, pupils’ self-regulation and behaviour have improved. This is a significant strength of the
school.

Staff in the early years encourage positive and purposeful interactions which promote children’s
vocabulary and communication skills. Children are supported by positive praise from staff which
helps develop their self-confidence. They listen carefully to instructions and wait patiently to take
their turn in activities.
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8. Staff are well trained in safeguarding and are alert to indicators of abuse, neglect and exploitation.
Leaders with responsibility for safeguarding keep detailed records and liaise effectively with external

agencies in order to help and support pupils. Staff understand pupils’ needs and support them well,
including through frequent one-to-one tutorials.
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The extent to which the school meets the Standards

e Standards relating to leadership and management, and governance are met.

e Standards relating to the quality of education, training and recreation are met.

e Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

e Standards relating to pupils’ social and economic education and contribution to society are met.
e Standards relating to safeguarding are met.

Recommended next steps

Leaders should:

e ensure that policies fully reflect the effective procedures that are in place in relation to school
attendance, including notifying the local authority of pupil illness.

e ensure that teachers consistently take pupils’ prior attainment and needs into account when
planning lessons.
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Section 1: Leadership and management, and governance

9.

10.

11.

12.

13.

14.

15.

16.

17.

Leaders have the required skills and knowledge so that the Standards are consistently met. The work
of leaders is carefully overseen by governors who receive detailed and focused termly reports and
visit the school frequently to hear directly from pupils, parents and staff. This helps governors
understand the impact of leaders’ decisions on pupils.

Leaders ensure that suitable policies, which reflect statutory guidance where required, are in place
to promote pupils’ wellbeing. They make sure that policies and procedures are suitably updated and
consistently implemented and that they are well understood by staff. The views of pupils, staff and
parents help to inform leaders in their development planning. Leaders’ plans are detailed and
include a consideration of potential risks associated with their planned changes.

Leaders manage risk well, giving careful consideration to pupils’ experiences in order to identify risks
which are harder to spot. A suitable risk assessment policy is in place and implemented effectively,
including when changes are made, such as the new play arrangements in the junior school. Risk
assessments are detailed. They include a clear identification of hazards and the control measures
required to mitigate them. Staff are well trained in assessing risk and understand their roles in
helping to keep the school community safe. Leaders ensure risk assessments are suitably reviewed
so that they remain up to date with any changing situations.

Leaders ensure that a suitable accessibility plan which includes access to both the site and the
curriculum is in place, implemented and reviewed. Pupils who have special educational needs
and/or disabilities (SEND) are supported well by staff so that all pupils are able to access the
curriculum and co-curricular activities. The school fulfils its obligations under the Equality Act 2010.

Boarding leaders are well trained and fulfil their roles effectively, ensuring that the school’s boarding
principles are implemented in practice. They know boarders and their needs well, taking timely
action where required to help boarders to feel safe and supported when away from home.

A suitable complaints policy is in place. Leaders ensure that complaints are dealt with promptly and
are recorded clearly, including those relating to boarding provision. Leaders and governors make
effective use of records to identify any trends or patterns so that suitable action might be taken.

Leaders inform the local authority about pupils who join or leave the school at non-standard
transition points. Leaders liaise promptly and effectively with external agencies, when appropriate,
to promote pupils’ wellbeing.

Leaders ensure that all the required information is available to parents on the school’s website.
Parents receive frequent, comprehensive written reports detailing their child’s attainment and
progress, supported by parents’ evenings.

Early years leaders are suitably trained for their roles. They understand the needs of the children in
their care and ensure that they are well cared for and supported in their learning.

The extent to which the school meets Standards relating to leadership and
management, and governance

18.

All the relevant Standards are met.
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Section 2: Quality of education, training and recreation

19.

20.

21.

22.

23.

24.

Leaders plan a curriculum that comprises a broad range of subjects and allows pupils to pursue and
develop their academic interests. Subject leaders review schemes of work systematically to help
pupils develop their knowledge. The sixth-form curriculum allows pupils to select subjects of their
choice from a wide selection including art and design, and computer science. Staff support sixth-
form pupils in developing learning skills for academic study beyond school. The majority of sixth-
form pupils progress to a wide range of undergraduate courses at university after they leave the
school.

Leaders monitor the impact of the curriculum carefully, making adjustments to content and how it is
taught to ensure pupils’ needs are met and they are helped to improve their understanding. Staff
are available during boarding time to support pupils in developing their understanding of the work
that they are covering in their academic studies.

Leaders maintain a suitable programme of assessment of pupils’ attainment and progress. A cycle of
weekly testing in both the junior and senior schools helps leaders to quickly identify pupils who are
in need of additional support. Leaders implement strategies which include one-to-one mentoring
and additional subject-based support. Staff ensure that pupils understand their work and identify
areas for improvement through effective questioning in class and review of written work. They
provide clear feedback so that that pupils know what to do to improve their work. Pupils routinely
reflect on their work in examinations so that they identify their mistakes and understand what they
need to do to improve the quality of their written responses.

Pupils make good progress as a result of effective teaching and a well-planned curriculum. They
achieve well in their studies and perform well in public examinations in relation to their starting
points. They are motivated to do well in their studies and are thoughtful communicators. Pupils
engage well with their work and ask probing questions to deepen their understanding. Teachers
manage behaviour well and have secure subject knowledge. They make effective use of questioning
to guide pupils to consider texts, such as the works of Martin Luther King, in depth and understand
the impact of the rhetoric used within them.

Teachers provide accurate explanations and clear demonstrations which enable pupils to acquire
new knowledge in topics such as the units used to calculate velocity. They give pupils opportunities
to develop their skills through testing out their own ideas in lessons, such as when undertaking
composition tasks in music. Leaders have implemented a programme of additional challenge and
extension work to enhance pupils’ learning. Teachers help pupils extend their knowledge and
understanding through strategies such as open-ended questions and complex problems. However,
these methods are not yet consistently used by all staff.

Teachers plan lessons well, using appropriate resources to deepen pupils’ understanding. They often
use assessment well to identify where pupils have made progress and where further support is
needed. However, teachers do not always fully take into account pupils’ prior attainment or needs
when considering learning activities. This means that, in a minority of lessons, the work pupils are
set by teachers does not always enable them to make good progress. Leaders provide opportunities
for pupils of all ages to learn about their environment and develop their problem-solving skills
through timetabled outdoor lessons.
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25.

26.

27.

28.

29.

Experienced and suitably trained staff identify the needs of pupils who have SEND promptly.
Teachers understand the needs of pupils who have SEND well, adapting their teaching methods
effectively to support pupils in accessing the curriculum. Consequently, pupils who have SEND make
good progress.

Early years staff plan activities which take account of children’s interests so that children are keen to
engage with their learning. Staff provide clear visual prompts and make use of retrieval practice to
help pupils to make good progress. Phonics teaching results in children demonstrating accurate
recall of tricky words, secure use of phonics terminology and confidence in applying new sounds.
Adults help children to develop mathematical skills through regular opportunities to count and order
numbers. They provide activities both in and outside the classroom which help children to learn
about their immediate surroundings and the wider world.

Teachers make effective use of class time to engage pupils’ interest and foster positive behaviour in
lessons. Leaders monitor learning and behaviour carefully, identifying ways in which pupils’
behaviour may impact their learning outcomes. The measures taken to improve pupils’ behaviour at
break times in the junior school have impacted positively on pupils’ readiness to learn and their
ability to make progress in lessons.

Leaders identify the needs of pupils who speak English as an additional language (EAL) when they
arrive at the school. Teachers provide targeted support in one-to-one and small group sessions
which enables pupils to develop their vocabulary and fluency. As a result, pupils who speak EAL
make good progress in both English and the wider curriculum. The majority of teaching also helps
pupils develop their subject-specific vocabulary, although teachers do not always fully take into
account pupils’ prior understanding when selecting resources and learning activities.

Leaders implement a well-attended co-curricular programme which takes the views of pupils and
parents into account. They provide a wide range of inclusive sports, performing arts and other
activities which enable pupils to develop their skills, interests and values. Boarders benefit from a
range of weekend and evening activities, such as trips to museums and sporting facilities.

The extent to which the school meets Standards relating to the quality of education,
training and recreation

30. All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional
wellbeing

31.

32.

33.

34.

35.

36.

37.

Leaders take opportunities in assemblies, form times and daily interactions with pupils to promote
the school values of kindness, ambition, respect, responsibility and integrity. They structure the
PSHE curriculum to support pupils as they deepen their understanding of the non-material world
and their own values and beliefs. Children in the early years are supported by staff to regulate their
emotions and develop confidence to experiment and to try new activities.

Pupils’ self-confidence, self-esteem and self-knowledge are fostered in well-taught PSHE lessons,
complemented by the co-curricular programme. Leaders include outdoor learning within the
curriculum. These lessons provide opportunities for pupils throughout the school to learn about
their environment and develop their problem-solving skills. This helps pupils learn by trying out their
own ideas, and teaches them how to assess risk and work as a team in the outdoors. Staff support
pupils in taking risks, testing their abilities, reflecting on what they have learned and identifying
what they might do differently next time.

Leaders ensure that the behaviour policy is consistently applied by staff. Pupils have a clear
understanding of the school’s behavioural expectations. They behave respectfully towards both
pupils and adults and are supportive of each other. Adults in the early years help children to develop
positive behaviours. Children listen carefully to instructions, are quiet and pay attention to other
children who are speaking. Leaders in the junior school have identified the need to improve pupils’
interactions and wellbeing during recreational play and have taken effective action in response to
their findings. They provide pupils with a wide range of resources, including those which encourage
pupils to engage in role play and collaborative activities. Staff have been trained to support pupils in
making decisions about how to play safely and manage their own emotions and behaviour. As a
result, there has been a clear impact on pupils’ behaviour and emotional wellbeing.

The anti-bullying strategy is implemented effectively and bullying is an unusual behaviour in the
school community. The PSHE curriculum helps pupils to identify acts of bullying and to understand
what action to take when this occurs, including when online. Leaders take prompt action when
bullying occurs and ensure all pupils involved get the support that they need. Leaders in the early
years support children in learning to work together and to resolve disagreements respectfully when
they arise.

Boarding staff promote the school’s values and the importance of respecting the views and needs of
everyone in the boarding house. This helps to ensure that boarding houses are welcoming
communities in which boarders treat each other with understanding and tolerance. Leaders respond
to any incidents of serious misbehaviour appropriately and promptly, ensuring pupils involved
understand the importance of adherence to the school’s expectations.

Pupils who are injured or unwell are suitably cared for by well-trained staff in appropriate
accommodation. Leaders in boarding houses liaise effectively with health centre staff to help ensure
that the medical needs of boarders are supported both during the day and at night. The needs of
children in the early years are suitably supported by staff with paediatric first aid qualifications.

The PSHE curriculum helps pupils understand how they can stay fit and healthy. Leaders implement
an inclusive physical education curriculum that supports the development of pupils’ fitness and
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38.

39.

40.

41.

42.

10

physical skills within well-planned lessons. Teachers adapt their plans to take into account any
injuries or the needs of pupils who have SEND. Children in the early years develop their fine motor
skills in classroom activities and begin to learn sporting skills such as passing a ball. Pupils in the
junior school develop their skills well so that they are ready to engage with and enjoy an extensive
range of fixtures. Teachers assess senior school pupils’ fitness levels and implement a range of
training regimes so that pupils feel at ease when improving their endurance, flexibility and speed.

Leaders ensure that staff are suitably trained to teach the relationships and sex education (RSE)
curriculum so that pupils are able to discuss and ask questions about sensitive issues. They adapt the
curriculum in response to pupils’ views and emerging issues to ensure that pupils’ needs are suitably
supported. Leaders give thoughtful consideration to the sequence of RSE curriculum themes and the
adjustments required to support pupils who have SEND.

The school’s health and safety policy and procedures pay due regard to relevant legislation. Leaders
ensure these are implemented robustly and consistently. The school buildings are well maintained
and secure. Leaders have suitable measures in place to minimise the risk of fire. Pupils are well
informed about the actions to take if the fire alarm sounds as a result of frequent fire drills, some of
which take place in boarding time.

Boarding houses are homely and secure. Boarders are supported by caring and committed staff who
are well trained and understand their boarders’ needs. If boarders need assistance in the night, staff
are available to give suitable care without delay. Boarders’ meals are nutritious and they are able to
make their own snacks in boarding time.

Senior pupil leaders and prefects are suitably trained by staff to carry out their roles. They are active
in seeking pupils’ views and conveying these clearly so that leaders are able to decide upon suitable
responses. Leaders ensure that pupils are suitably supervised and supported by staff during the
school day and in boarding time. Children in the early years are suitably supervised by staff whilst
eating and are supported to understand the importance of eating healthily.

The school’s admission register includes the information required by current statutory guidance.
Leaders maintain accurate records of attendance. They respond appropriately to concerns about
pupils’ absence, reporting concerns, including long term illness, to the local authority as required.
The school’s published attendance policy, available to parents on the school’s website, did not fully
reflect current statutory guidance or the school’s procedures at the start of the inspection. The
policy was amended to fully reflect the school’s procedures and made available on the school’s
website before the end of the inspection

The extent to which the school meets Standards relating to pupils’ physical and mental
health and emotional wellbeing

43,

All the relevant Standards are met.
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Section 4: Pupils’ social and economic education and contribution
to society

44, Leaders help prepare pupils for life in British society through the PSHE curriculum, assemblies and
through the promotion of British values such as respect and tolerance. Leaders consistently foster
these vales in the school community, which is inclusive and calm as a result. This means pupils are
welcoming of different traditions and beliefs, discuss differing views and opinions with respect, and
interact positively with each other. Leaders review the curriculum and monitor teaching to ensure
that British values are supported. When political matters are discussed, teachers ensure that there is
a balanced presentation of views and experiences. They confirm that visiting speakers and the
material they present to pupils are suitable.

45, Leaders teach pupils about the different cultures, traditions and beliefs which make up British
society in themed days and assemblies. This, in addition to the consistent application of the school’s
values by staff, helps pupils to understand the importance of respect for all people. Boarders receive
a thorough induction programme on arrival at the school which helps them to understand and
respect the range of views and beliefs in the boarding house communities.

46. Staff act as positive role models for children in the early years to help them understand the
importance of sharing and considering the needs of their peers. Teachers help junior school pupils to
develop their appreciation of right and wrong in their daily interactions. They introduce pupils to the
role of public services, such as the emergency services and the NHS, in supporting individuals and
communities.

47. Older pupils learn about the rule of law and the role of democracy at a local and national level in
PSHE lessons. Their understanding of democratic processes is supported by voting for a number of
pupil leadership positions. Leaders listen carefully to pupils’ views, taking these into account in their
development plans, such as changes to the rules in the junior school playground and the provision of
dry robes for the swimming team. Leaders ensure that pupils and parents are kept informed of
changes that have been implemented as a result of pupils’ requests.

48. Staff provide support for prefects in playing their part in the smooth running of the school, especially
at break times. Leaders support pupils in leadership roles such as pupil leadership groups known as
the ‘Judiciary’ and prefects, which help pupils take on positions of responsibility successfully and
develop their communication skills.

49. Leaders implement a comprehensive careers programme which informs pupils about their subject
options and the possible pathways available to them when they leave school. Pupils’ decision-
making is well supported by weekly careers assemblies with speakers representing a range of
careers. The programme provides opportunities for pupils to develop their awareness through
experience in the workplace and contact with employers as well as individualised one-to-one advice
sessions. Leaders ensure that parents are kept informed of the support and guidance available to
pupils through frequent newsletters.

50. Teachers help pupils in the junior school to develop their economic literacy through practical
experience such as charity sales, enterprise clubs, opening bank accounts and learning how to save
money. Older pupils’ understanding of finance and risk awareness is supported as they deepen their
knowledge of budgeting, mortgages and savings in both PSHE lessons and the wider curriculum.
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51. Leaders foster pupils’ understanding of how they can help and support the local community through
opportunities to take part in fundraising activities. Pupils select both local and national charities such
as Mellow Yellow and Bee Unique and organise the events to support them. Older pupils visit
libraries to help support local children in their reading and make visits to nursing homes to speak to
and support residents. Pupils’ participation in a range of committees that focus on specific areas
including charity, the environment, sports and technology helps them to understand how they can
support the community whilst developing organisational, communication and collaborative skills.

The extent to which the school meets Standards relating to pupils’ social and economic
education and contribution to society

52. All the relevant Standards are met.
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Safeguarding

53.

54.

55.

56.

57.

58.

Leaders ensure that the safeguarding policy fully reflects statutory guidance and that it is effectively
implemented. Governors scrutinise the work of leaders carefully through detailed termly reports.
They undertake an annual review of safeguarding policy and procedures which is shared with the
local authority. Boarders have access to an independent person and multiple child-specific support
services. Appropriate policies and procedures are in place in the early years in relation to the use of
mobile phones and personal devices.

Leaders with responsibility for safeguarding receive appropriate training. Adults working in the
school are well trained in safeguarding, including in the identification of the signs of radicalisation.
Leaders check carefully that staff understand safeguarding policy and procedures, identifying and
correcting any misconceptions. A comprehensive staff code of conduct is in place so that staff are
clear on their safeguarding responsibilities. Leaders seek advice from, and liaise promptly and
effectively with, the local authority in relation to concerns about the conduct of adults working or
volunteering in the school, and any referrals made are timely.

Pupils understand the importance of sharing their concerns and know that there are trusted adults
in school in whom they can confide. Staff report concerns relating to the welfare of pupils or the
conduct of staff without delay. Leaders address concerns promptly and assess how best to support
the pupils involved. Leaders liaise effectively with external agencies such as children’s services, the
police and mental health services to help pupils and their families get the help that they need. They
make referrals as required and without delay, exercising diligence and persistence when using
professional challenge and escalation procedures if pupils’ needs are not recognised and supported.
Safeguarding records are stored securely and are detailed, clearly recording the reasons for leaders’
decisions.

Leaders have a clear understanding of the existing and emerging contextual risks to pupils and take
swift action to mitigate these. They assess potential risks to individual pupils thoroughly to ensure
their welfare is promoted. These assessments are frequently reviewed and adjusted to ensure that
they remain relevant and effective.

Leaders maintain suitable systems for the monitoring and filtering of the school’s internet. Staff take
prompt action when concerns relating to pupils’ use of the internet arise. They take the necessary
steps to identify the context and any associated risks so that that appropriate help and support are
provided for pupils. Leaders ensure that the effectiveness of monitoring and filtering arrangements
is regularly reviewed. The PSHE curriculum helps pupils understand the risks they may encounter
when online and what actions they can take to help keep themselves safe.

Leaders complete the required recruitment checks on staff, volunteers and governors before they
start work in the school. These checks are accurately recorded in a single central record of
appointments (SCR), which is diligently monitored by leaders and governors.

The extent to which the school meets Standards relating to safeguarding

59.

All the relevant Standards are met.
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School details

School
Department for Education number
Registered early years number

Address

Phone number
Email address
Website
Proprietor

Chair
Headteacher

Age range
Number of pupils

Number of boarding pupils

Number of children in the early years

registered setting

Date of previous inspection
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Reddam House Berkshire

872/6001

EY495544

Reddam House Berkshire

Bearwood Road
Wokingham
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reception@reddamhouse.org.uk

www.reddamhouse.org.uk

Reddam House (Berkshire) Limited

Mr Mark Snell

Mr Rick Cross
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100
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Information about the school

60.

61.

62.

63.

64.

65.

66.

Reddam House is a co-educational day and boarding school in Wokingham, Berkshire. The school
consists of junior, middle and senior sections all located on the same site. The registered early years
setting is in a separate building close to the main school. The work of leaders is overseen by a board
of governors appointed by the proprietor. Since the previous inspection, a new chair of governors
was appointed in June 2025.

There was a simultaneous inspection of the Ofsted registered early years setting which is reported
on separately.

There are three boarding houses all on the school site: one for male pupils aged 11 to 16; one for
female pupils aged 11 to 16; and one for male and female pupils aged 15 to 18.

There are 21 children in the early years in two Reception classes.

The school has identified 85 pupils as having special educational needs and/or disabilities. No pupils
in the school have an education, health and care plan.

The school has identified 132 pupils who speak English as an additional language.

The school states its aims are to promote respect, responsibility, integrity, kindness, ambition and
courage throughout every aspect of school life, nurturing pupils’ individuality, talent and confidence.
The school seeks to encourage teamwork and independent thinking, so that pupils learn to
understand, respect and cooperate with each other.
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Inspection details

Inspection dates 2 to 4 December 2025

67. A team of nine inspectors visited the school for two and a half days.
68. Inspection activities included:

e observation of lessons, some in conjunction with school leaders

e observation of registration periods and assemblies

e observation of a sample of extra-curricular activities that occurred during the inspection
e discussions with the chair and other governors

e discussions with the headteacher, school leaders, managers and other members of staff
e discussions with pupils

e visits to the learning support area and facilities for physical education

e visits to boarding houses accompanied by pupils and staff

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

69. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

e The Department for Education is the regulator for independent schools in England.

e |Slis approved by the Secretary of State for Education to inspect independent schools in England,
which are members of associations in membership of the Independent Schools Council.

e [Slinspections report to the Department for Education on the extent to which the statutory
Independent School Standards, the EYFS statutory framework requirements, the National
Minimum Standards for boarding schools and any other relevant standards are met.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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